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Abstract

The age of Globalization has increased the interest in finding more suitable and effective
methods of teaching foreign languages in the educational institutions worldwide. Today,
language learning is strongly connected with the speaker's ability to communicate inside and
outside the classroom. Being aware of the necessity of communication the Ministry of Education
has made a great shift in foreign language curriculums. In other words, Traditional methods of
foreign language teaching are being substituted or combined with modern methods that expected
to have better results in mastering non-native languages.
The aim of this study is to analyze the knowledge of English teachers about Communicative
Teaching, or communicative approach and if they find it useful and suitable for pupils in our
country. I also find it crucial to explore the students' attitudes toward this method.

KEYWORDS: - Communicative Language Teaching (CLT), English Foreign Language (EFL),
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Abstrakt

Epoka e globalizimit ka rritur interesimin për të gjetur metoda më të përshtatshme dhe më
efektive për mësimin e gjuhëve të huaja në institucionet arsimore në mbarë botën. Sot, mësimi i
gjuhës është fort i lidhur me aftësinë e folësit për të komunikuar brenda dhe jashtë klasës. Duke
qenë të vetëdijshëm për domosdoshmërinë e komunikimit, Ministria e Arsimit ka bërë një
ndryshim të madh në kurrikulat e gjuhëve të huaja. Me fjalë të tjera, metodat tradicionale të
mësimit të gjuhëve të huaja po zëvendësohen ose kombinohen me metodat moderne që pritet të
kenë rezultate më të mira në zotërimin e gjuhëve jo-amtare.
Qëllimi i këtij studimi ishte të analizonte njohuritë e mësimdhënësve të gjuhës angleze për
metodën e komunikuese ose qasjen komunikuese, si dhe a e konsiderojnë ata këtë metodë si të
dobishme dhe të përshtatshme për nxënësit në vendin tonë. Gjithashtu të rëndësishme e kam
konsideruar shqyrtimin e qëndrimeve të nxënësve ndaj përdorimit të kësaj metode në
mësimnxënjen e gjihës angleze.
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Chapter 1. Introduction
Over many years, teaching the English language in educational institutions in the Republic
of Kosova was enabled through traditional methods which included learning lists of vocabulary,
memorizing grammar rules, and reciting verb conjugations. These methods required that the
teacher directs the course and strictly follows the textbook. The assessment was seen as a separate
activity, where the student works independently. Moeller & Catalano (2015) claim that good mark
on different assessment does not mean that the student can have good communicative abilities.
Once the school year is over, the students very fast forget vocabulary and certain speech patterns
they have used during the language course. In other words, the purpose of learning a foreign
language is to be able to benefit from using it in the real world, in real situations.
Additionally, many researchers have supported the importance of communication in
learning a foreign language. According to Hymes (1972), the purpose of language teaching is to
develop the communicative skill. Thus, applying methods that are concerned only with structural
and functional forms of the language cannot lead to effective results in language learning.
According to Ramsden, (1992)," the aim of teaching is simple: it is to make student learning
possible…To teach is to make an assumption about what and how the students learn: therefore, to
teach well implies learning about students' learning” (as quoted by Hennard, F. & LeprinceRinguet, S., n.d). In other words, learning a language is a complex phenomenon, thus it is crucial
to find which the more suitable methods are in the teaching process. Communicative Language
Teaching is firstly discovered in England in the 1970s and is accepted worldwide. The main focus
of Communicative Language Teaching is the interaction. Considering the fact that the English
language is regarded as 'international’, it is crucial to acquire it as a bridge for different relations
between people.
One-month practice in elementary school enabled all the students of the English Language
Department to observe closer the methodologies, approaches, and techniques that English teachers
use in a teaching foreign language.
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Being able to experience directly the role and responsibility that a teacher has, increased my
curiosity have a closer look on recent methodologies and approaches that are being used in the
World, which are considered very effective in learning foreign languages. During theoretical
research, I found that Communicative Language Teaching is an approach, which foundation is
built on interaction beyond classroom context; therefore, it is necessary to apply it in the foreign
language course.

1.1. Purposes
The purpose of this paper was to study the awareness and the attitudes of English teachers about
Communicative Language teaching. This paper also explores the juniors' overview of the
communicative approach. The background information on other methods and approaches was
important to this study because they identify the factors and features, which enable or hinder the
learning process of FL.
1.1.2 Aims and objectives
The aim of is paper is to identify the role of CLT in acquiring FL in primary and junior high
schools. Additionally, considering the fact that the key factor in acquiring the language is being an
active participant in interaction, the objective of this research is to highlight the importance of
communicative activities in the classroom.
1.2. Research Hypothesis
Communicative Language Teaching stimulates pupils and eliminates language anxiety and other
destructive behaviors that hinder the learning process.
1.2.1. Research questions
1. Which methods do teachers of English language use in their classroom?
2. Is target language always used in EFL classroom?
3. What activities do teachers use to stimulate the communication in the classroom?
4. Do pupils participate and enjoy interacting about different issues from their daily life?
5. Is it difficult to find authentic materials to promote learning language?
6. Which are the barriers to implementing CTL in the classroom?
7. Can Seminars and training help the teacher to apply Communicative Language Teaching?
2
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Chapter 2. Literary Review
2.1. First Language Acquisition
Over the past decade’s research in the first language acquisition has had a great impact on
the study of second language learning. Often, the increased knowledge about first language
acquisition has served as a starting point, for perceiving and understanding better the processes of
learning foreign languages.
Before the 1960s, the study of the native language was dominated mainly by a behaviorist
approach to language learning. According to Skinner (1957; cited by Littlewood, 1984), language
is a human behavior that is learned by a process of habit-formation. He states that the child repeats
and imitates what he hears around him. The repetition of the sounds and patterns becomes a habit.
Language in the early stages of speech is described as "telegraphic". It consists of one-word
utterances, it lacks inflections and many of the 'function words', such as articles and prepositions.
The next stage includes the increase on the mastery of grammatical morphemes. This process is
known as "transformation", where the child produces more complex utterances, such as negatives
and interrogatives. The children develop their grammatical system until it corresponds to that of
the community (Littlewood, 1984).
In a behaviorist theory, the environment is seen as a major influence in learning the
language. Children exclusively learn language facilitated by adult caregivers (Berger, 2000; as
cited by Kuparadze, 2015). The child as a member of the group learns the language to communicate
in his community.
The field of first language acquisition was dominated by behaviorist ideas until 1960. After
this year, the theory of behaviorism was strongly challenged by many linguistics. According to
Vygotsky (1978) language cannot be acquired without a social context (as cited by Wertsch, &
Tulvste, P,1992). Chomsky (1968) claims that the language is a complex system of rules, that
enables the speaker to create and understand an infinite number of sentences, most of which they
have never encountered before (as cited by Littlewood, 1984). The knowledge of these rules is our
linguistic 'competence', which is different from the ‘performance’ that we can observe and later
apply. In other words, 'competence' is the children' abstract knowledge of rules, whereas
'performance' is the exposal to people's speech. The process of learning abstract knowledge from
concrete examples cannot be explained.
3
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This means that the child's language is not shaped by 'performance', but is 'creatively
constructed' by interacting with the people around him.
2.2. Foreign Language Learning
The field of foreign language learning was dominated also by habit-formation learning,
which includes imitation, reinforcement, and repetition. Some of these habits will help the new
learning task, others may hinder him. According to Lado (1957, as cited by Lennon, n.d.), the
words and word patterns that are almost identical to speaker’s mother tongue will be simple for
him, and those that are different will be difficult. From the behaviorist perspective, when language
habits are helpful for acquiring second language habits, this is positive transfer. On the other hand,
when differences between languages lead to learning difficulties and errors, it is called negative
transfer or interference.
There are different degrees between language items, and therefore, according to this
contrastive viewpoint, varying levels of difficulty. The best scheme, known as 'hierarchy of
difficulty' is the one proposed by Robert Stockwell, (1965), in their contrastive study of English
and Spanish (as cited by Littlewood, 1984). He claims that the speaker must make a linguistic
choice between his native language and the language he is learning. Therefore, he distinguishes
three types of choice:
1. No choice at all;
2. Optional choice;
3. Obligatory choice;
The highest level of difficulty is when there is no choice at all in the learners' source language, but
an obligatory choice in the target language. Another end of the hierarchy, the lowest level of
difficulty is when there is an obligatory choice in both languages (e.g. the marking of plural nouns
with plural endings). However, this scheme does not really capture all types of differences that can
exist in two languages.
According to Littlewood (1984), habit -formation plays a role in learning a foreign language,
especially imitation can be an important component of the learning process, but the behaviorist
theory cannot account for second language learning.
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2.3. Language learners as individuals
It is generally known that the foreign language learner differs from one to another. This is
true whether the learning is taking place in the classroom or in informal contexts outside the
classrooms.
Foreign language learners use creative strategies that are not different from those that first
language learners. The most important of these strategies may be generalization, transfer and other
forms of simplification. According to Littlewood (1984), the foreign language learners may
possess 'internal syllabus' for language learning. In other words, this internal syllabus will
determine the learning path that they will follow. On the other hand, the classroom learner is
provided with 'external syllabus', in which the items are presented in a teaching sequence.
Learners make similar kind of errors no matter what instruction they have followed, or
whether they have received formal instruction at all. In other words, the different stages which
learner passes through may be determined, to some extent by 'internal syllabus'.
Language learning depends on internal and external factors. According to Mahmoudi,
(2015), internal factors are motivation, intelligence, anxiety, risk-taking ability, etc. It is generally
known that the motivation of the learner plays crucial roles in learning a foreign language. Gardner
and Lambert (1972), distinguish between two types of motivation, which they call 'integrative' and
'instrumental' ( Littlewood , 1984), A learner, who has an integrative type of motivation, is very
interested to learn the language of the particular community because he wants to have better
relationships with the people of that culture. On the other hand, the learner, who has an
instrumental motivation, is not directly interested in the language of that particular community,
but he wants to learn the language as a tool for achievement in career or other fields of life.
Considering the fact that English is an international language, integrative attitudes are not as
significant as the learner's instrumental reasons for learning.
The learner's attitude towards particular community has an important impact in the learning
process. The positive opinion about the community is more likely to have better results in learning
the language that they speak. For example, in a linguistic minority, some members have less
contact with society, as a result, they achieve only limited proficiency in the foreign language,
perhaps just enough to satisfy their basic needs for survival.
5
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Another type of learning is when the language is not meant primarily for the sake of contact
with the native-speaking community, but for communication with others who have learned it as a
second language. For example, in the recent decade, English is regarded as 'international' language
serving as a lingua franca, either within multilingualism country (such as India) or between people
from different countries who speak different languages
2.4. Internal and External factors
Invert and extravert types of personality belong to field internal variables. Studies have
shown that extravert person acquires foreign language better than introvert one. Kinginger and
Farell claim that an extrovert usually will interact with the others without having into consideration
his failure (2004).
Anxiety has a great impact on language learning. Hatch (2004) claims that in a natural
environment, learners will do whatever it takes to communicate, using all target language
background, sometimes they may even use the words from their native language. (as cited in
Rivers, 1983). According to Maslow's hierarchy of needs, the student must learn in their own way
and their own peace, otherwise the teacher can attack their level of security.
On the other hand, external variables are the social class, first language, teachers, etc.
According to Cheng and Dörnyei (2007), teachers have a great impact on students’ zeal, by being
a good model for them (as cited by Astuti, S.P., n.d.). Richard (2001) also supports the idea that
the teacher behavior definitely influences all kinds of learning.

6

'

2.5. A historical overview of FLT methods and approaches
In order to establish the best teaching method of teaching foreign language the applied linguists
continually worked on setting principles and approaches based on linguistic and psychological
theories. These theories had a great impact on the choice of methodologies, approaches, strategies,
textbooks, pedagogical materials that were used in educational institutions.
According to Richards and Rogers (2004), "methods are teaching systems that are specific
about teaching techniques and the roles of the learners and the teachers". In other words, a method
is a way the teacher organizes and structures the course. On the other hand, an approach is a way
in which the teacher is going to elaborate the task.
The diagram below known as TS Taylor diagram illustrates the methods during different periods
that are used in foreign language teaching:

Figure 1. Timeline of Teaching Methods
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2.5.1. Grammar-Translation method
Grammar –translation method (GT) derives from the classical method (traditional method)
of teaching Greek and Latin. In the 16th century, the foreign language course was based on the
translation of texts, grammar, and rote learning of vocabulary. Latin and Greek were taught as
subjects in schools, so this method was not concerned with communication as a skill. The students
took instructions from the teacher in their native tongue. So, the teacher was the instructor that
explained the grammatical rules, which were followed by translation sequences. In this way, the
students can translate from target language to source language, and vice-versa, when their level is
more advanced more attention is paid to the form of the sentences being translated than to their
content (Richards and Rodgers, 2001).
Brown (1994) claims that there was not enough knowledge on second language acquisition,
so foreign languages were taught was as any other skill was taught.
2.5.2. Direct Method
The Direct Method of foreign language learning was developed by Maximilian Berlitz,
who migrated from Germany to the United States in 1872. This method is widely known as a
natural method. According to Berlitz, second language learning is similar to first language
learning. The teaching of new concepts and vocabulary is established by visual materials and
pantomiming real-life object. Grammar is taught indirectly.
However, Larsen-Freeman (2000) does not differentiate Classical Method from the GT. She claims
that although the Grammar Translation Method was criticized by the supporters of Direct Method
it continued to be one of the most popular one used in U.S. classrooms. In the 1930s it was
substituted by the so-called "Reading Method," which replaced texts of the Grammar-Translation
method with texts written specifically for foreign language students based on language
comprehension (Rivers, 1981).
In this approach, the students practice a lot of listening skills, since first-language learners
develop comprehension long before they speak. Recommended techniques are physical responses
to instructions given in a new language, and simple verbal or nonverbal responses to pictures or
comment by the teacher. On the other hand, in its latest form, natural language learning does not
overlook the need that many adolescent or adult learners feel for the structural learning.
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However, in early 20thit was replaced by the Audio-lingual Method, as a result of difficulty
to apply it, because of classrooms size, time, and teacher background (Brown, 1994).

2.5.3. Audio-lingual method
The aim of Audio-lingual teaching is an emphasis on a presentation of the language in its spoken
form first. After listening practice, then producing utterances, students are introduced to the
graphic presentation of what they have been learning. The language was taught by systematic
attention to pronunciation and by intensive oral drilling of its basic sentence patterns. Pattern
practice was a basic classroom technique. "It is these basic patterns that constitute the learner's
task. They require a drill, drill, and more drill, and only enough vocabulary to make such drills
possible" (Hockett 1959; as cited by Richards. & Rodgers, 2001).
Grammar is learned through drilling in substitution, expansion, or conversion of elements
in the language patterns. Practice in the language laboratory, or with recorded cassettes also gives
the students opportunities to practice structures in a stimulus-response format, with immediate
confirmation by the record model of the correct response. To ensure transfer to real-life interaction
situations, all language material is presented with authentic native accent and intonation at the
speed of utterance that is normal for the speakers of that language (Busa, 2010). The aim of the
audio-lingual method is that the student achieves near native mastery of the target language.
Texts are presented from the different level of difficulty, starting from easier once until the student
is capable of reading all kinds of materials.
In the early 1960s, the critics were not convinced about the audio-lingual approach in
foreign language learning. They questioned whether real learning could take place when students
are given automatic responses in drills, without understanding the crucial element they were
practicing, or its relationship to other elements of the language system. As a result of this criticism,
modifications were made to improve audio lingual practices. More attention was paid to the
creation in the classroom situations as close to real-life language interaction as possible, and the
language materials were presented in a more authentic way.
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2.5.4. The Silent Way
The Silent Way was introduced by Caleb Gattegno1963, in his book Teaching Foreign
Language in Schools. Richards (1986) considers this method an "alternative" language-teaching
method. The silent way requires the active participation and independence of the learner. In other
words, when the learner is involved in the interaction, he automatically learns indirectly the
language. This process is known as 'discovery learning'.
The teacher is silent, but he uses gestures to catch the intention of the students. Moreover,
the teacher is the one who directs the students' attention to the problems in order to find solutions
themselves. In other words, he evokes responses from the students and supports them to correct
their own mistakes. The role of the teacher in a silent way is described by Earl W. Stevick, as
"Teach, test, get out of the way". Another important feature of the silent way method is the usage
of colored wooden rods or color-coded wall charts in the process of teaching. Richards & Rodgers
(2001) claim that the physical objects help the students to memorize images which they will recall
later.
The main purpose of the Silent Way is that students gain basic knowledge of target
language in their early stages, and then continually improve their proficiency and pronunciation.
Gattegno (1972) claims that using the Silent Way method “made it possible for the teacher to say
less and less as the lessons advanced, while the pupils were saying more and more and using their
own inner criteria developed in this approach”.
2.5.5. Total physical response
A total physical response was developed by American psychology professor James Asher in 1960s.
This method was a result of his observation of language development of the children at their early
age. For example, children respond to the speech combining verbal and physical elements. The
child uses listening skill long before he starts to produce any syllable, but they understand and
respond physically. In other words, children receive language through listening and respond with
physical behavior to language input.
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Asher describes the learning language process as follows; children learn language naturally
and spontaneously. Understanding the speech requires the involvement of the right hemisphere of
the brain that is responsible for physical movement. On the other hand, the left-hemisphere in the
learning process is excluded.
TPR is focused on the importance of listening skill. Thus, we learn in a best possible when
we listen carefully and are active participants (Larsen-Freeman, 1986). In addition, the classroom
should be a positive and pleasant place, where the teacher is exclusively responsible for the input.
At the beginning stages, students can respond to the instructor in their native language. Then, the
course is spent doing drills given by the teacher. However, this method is not considered
appropriate for the students in more advanced level.
2.5.6. Community language learning
The main purpose of Community Language Learning (also called Counseling Language Learning)
was to decrease anxiety during the process of the acquiring foreign language, by creating a better
relationship between teacher and the student. The method is created by Charles Curran a priest and
professor of psychology, and Paul La, who was inspired by Carl Roger humanistic psychologist in
1970. Curran (1972) claims that an openness and innovative view will help the man to create his
own path of learning and knowledge (as cited by Rivers, 1983).
Community Language Learning requires that the teachers consider the students as an
individual with intellect, whose needs and desire to learn are addressed and balanced. The teacher
spends a considerable period of time until learners are able to use target language without
translation, gradually moving from a situation of dependence on the teacher state of independence.
Community language learning classroom contains 12 students, who sit on a circle with a tape
recorder inside the circle. The learner pronounces a chosen utterance until he achieves the right
level.
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2.5.7. Suggestopedia
Suggestopedia was developed by the Bulgarian psychotherapist Georgi Lozanov in the 1970s. The
method is built upon the idea of setting ourselves free from negative concepts regarding the
difficulties that we face during the learning process. According to Lozanov, acquisition process
occurs when we remove the fear from failure (Larsen-Freeman, 2011). Since human's mind has
unlimited capacities and resources," Learning is a matter of attitude, not aptitude".
The key elements of this method include an environment equipped with music, colors, etc., which
has a positive impact on a learner. Suggestopedia is based in structured approaches that contain
four main stages:
A presentation is a stage where the teacher helps the students to relax;
First Concert-Active Concert is a stage where students are presented with the material (reading
text), that is going to be used accompanied by classical music;
Second Concert-Passive the students are invited to read the text accompanied by the music, that is
specially chosen to bring the students into such a mental state that they can acquire material without
any struggle;
Practice to review and consolidate learning the use of a range of games, puzzles, etc. In 1978,
Suggestopedia was officially observed by the UNESCO in 1978 and was recommended to all
educational institutions.
2.5.8. Task-Based Learning
Task-Based Learning was developed by N. Prabhu while working in India (Wei, 2004). He
noticed that students learn the language better when their focus is not on linguistic form. Taskedbased language teaching emphasizes the use of authentic language while the learners perform
meaningful tasks using the target language. These tasks can be various events from everyday life
such as visiting a doctor, shopping, conducting an interview, or calling customer service for help.
In other words, the learner masters the target language when he is exposed to meaningful taskbased activities in a natural way. Performance is based on task outcome rather than proficiency of
the language use.
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This strengthens the learner’s confidence and improves language fluency. TBLT
incorporates partly the teaching of grammar and vocabulary (Larsen-Freeman, 2011). TBLT is
learner-centered (Richards & Rodgers, 2001).
2.6. Communicative Language Teaching

The Communicative Language Teaching is a broad approach that has been discussed as a result
the reaction against previous methods used in foreign languages (Savignon & Berns, 1984).
Many well-known linguists saw the need to focus in language teaching on communicative
proficiency rather than on mere mastery of structures. According to Brown (1994), CLT develops
the learner's communicative competence, and encourages him to move “beyond grammatical and
discourse elements in communication” and probe the “nature of social, cultural, and pragmatic
features of language”. In CTL classroom, the communicative competence of a learner includes all
four language skills that can enable interdependence of language and communication."(Richards
& Rodgers, 2001).
According to Hedge (2000), CLT incorporates the learner in particular tasks, which are combined
in meaningful contexts related to the world outside the classroom, which enables him to
authentically rehearse the language. Moeller & Catalano (2015) claim that knowledge of language
structures demonstrated in discrete-point tests does not ensure communicative ability when the
measure of language knowledge is one of more spontaneous language use.
One of the greatest contributors, whose work had a great impact on CLT is D.A. Wilkins
(Savignon & Berns, 1984, p.10). Wilkins substituted the actual syllabus with the national one,
which was not focused in grammatical structures, but in a communicative function that the learner
needs to understand in order to use the foreign language as means of communication. The 1970s
the Communicative Language Teaching expanded all over the World. CLT puts the focus on the
learner. Program goals are based on the learners' communicative need with regard to functional
competence.
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Howatt (1984) states two version of CLT. The strong version is the development of the
language through communication. In other words, through interacting we do not just reactivate our
background knowledge of a foreign language, but we increase the ability of the language system
development. On the other hand, the weak version is concentrated in the opportunities where the
learner can use the foreign language, which is the aim of language teaching.

2.6.1 Features of Communicative Language Teaching
The main purpose of CLT is communicative competence. (Richards & Rodgers, 2001).
Savington (1972) used the term ‘‘communicative competence’’ to describe the communicative
ability of language learners to interact with other speakers, instead of concentrating on
grammatical perfection (as cited by Nouar). Thus, developing the ability to communicate
meaningfully in certain context requires interaction between the students. Larsen-Freeman (1986)
suggests that almost everything that is done is done with a communicative intent.
According to Richards (2006), “fluency is the natural language use occurring when a
speaker engages in meaningful interaction and maintains comprehensible and ongoing
communication despite limitations in his or her communicative competence.
Van Ek (1975) claims that the in CTL, syllabus design is based on the identification of learners’
communicative needs. In, addition, the student's self-direction and autonomy enable him to be an
active participant in foreign language learning.
CTL refers to both processes and goals in classroom learning. These are eight
characteristics of CLT established by the linguistic M. Berns:


Language teaching is based on interaction. In other words, the learners acquire
language through the communicative process,



Diversity is a part of language learning,



A learner's ability to acquire language is relative,



More than one variety of language is used for learning and teaching,



Cultural background is an important element in shaping the speaker's competence,



Teaching is not restricted to one methodology used in the classroom,



Development of the learner's competence serves according to ideational, interpersonal,
and textual functions,



It is crucial that the learners use language in all stages of learning.
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According to Richards (2006) teachers should apply the principles of CLT as follows:
•Real interaction in the target language,
• Create situations for the for learners to experiment with the language,
• Provide opportunities for them to develop fluency being tolerant of their errors,
• Incorporate different skills such as speaking, reading, and listening together
• Let the students discover grammar rules.

2.6.2. Communicative Language Classroom
In communicative classrooms, a teacher is an active facilitator, who talks less and listens
more to his students (Larsen-Freeman, 1986). The teacher is the one who facilitates the
communicative process in the classroom where students feel comfortable during the learning
process (Allwright, 1984).
Krashen (1981) claims that teaching of foreign language in CLT takes places during the
episodes of authentic communication in the language and it is considered to be the source of
student's ability to use the language in unstructured interaction. This is an opportunity where they
practice creating new utterances in a meaningful context, a process called 'creative construction'.
The learners in communicative classroom communicate, negotiate, discover, and are contributors
of knowledge and information (Hu, 2002; as cited by Abate, 2014). Through increased
responsibility, they slowly find confidence in using the target language in general. The students
are independent and more responsible managers of their own learning (Larsen-Freeman, 1986; as
cited by Galloway: 1993). Students in CLT activities participate based on a collaborative approach
to learning.
The Communicative classroom includes pair work or small group working in problem-solving
tasks, students responding to authentic samples of English, discussion of interesting issues, that
include integration of the four basic skills, namely speaking, listening, reading, and writing, where
the teacher is only an observer.
The communicative approach highlights the importance of active listening. All
communication has a social purpose; thus all the learners have something to say either they hear
something from the others. The key to the successful communicative course is a positive
atmosphere, where all the students do not feel judged or mocked by the others.
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Some of the most frequent activities used in communicative language teaching are roleplay, interviews, information gap, games, language exchanges, surveys, pair work. Classroom
activities maximize the opportunities for learners to use the target language in a communicative
way, requiring negotiation and cooperation between the learners.

2.6.3. Authentic materials
Authentic materials help the learners to be more exposed to the target language the way it
is used by native speakers. Richards (2006) claims that the learners have benefited from the
materials provided by the teacher:


Materials can provide information about the culture and non-native language;



The students are exposed to real language use;



The target language is used in according to learner’ needs;



The learning environment is more creative.

The authentic materials expose the pupils to real language and its use in a particular community
(Kilickaya, 2004).
CLT evaluation is based on a performance-based assessment. Portfolio assessment is a practice
that appears to be more authentic and realistic, opposite to traditional tests that cause stress and
anxiety. Moreover, Portfolio assessment allows the teacher and the parent to discuss and review
the child’s development on a concrete basis. In other words, it shows how students are
approaching, processing and completing real-life tasks.
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Chapter III
3.1. Research methodology, techniques, and instruments
This research paper comprises an analysis of teachers and students’ attitude toward
Communicative Language Teaching in the municipality of Gjakova.
3.1.1 Research Methods
A quantitative method was used which contained two different questioners.
3.1.2 Instruments used
The instruments used in a survey were two different written survey questionnaires prepared first
as models.
Appendix A prepared for the teachers consisted of two parts. The first part was intended to collect
personal information of the participants, such as working experience, the school they work, class,
and the gender. The second part was focused on the main points which should be investigated.
Appendix B prepared for pupils consisted of two parts. The first part was intended to collect
personal information of the participants, such as the school they attend, the grade and the gender.
The second part was also focused on the main points which should be investigated.

3.1.3 Research population
The participants of the research were sixteen teachers and nineteen pupils from the urban area of
Gjakova city. Teachers work in primary and junior high schools. Concerning their gender all of
them are female. Regarding the academic degrees earned by the participants, all of them have
Bachelor. Pupils are from VII, VIII and IX grade. The age is between 11-14 years old. Considering
their gender, there are 47 girls and 43 boys.
Firstly, the permission was required from the Department of Education, which enables the staff of
selected schools to participate in this research. Before the study, the questioners were prepared
first as models. The first sample was distributed to sixteen teachers of primary and junior high
schools of the urban area of Gjakova city. The questionnaire was anonymous and all participants
were assured, in advance, that the data would be used only for the research purpose. Due to the
lack of time, we agreed to collect the samples in 3-4 days
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The first part of the questionnaire intended to collect personal information of the participants, such
as working experience, the school they work, class and academic degree. The second part contains
seven questions that are multiple choice answers and open-ended questions that are focused on
main points which should be investigated.
After an agreement with the teachers of VII, VIII and IX grade the second sample of questioners
was distributed to nineteen pupils. The questionnaire was anonymous and the participation was
voluntary and all pupils were assured that the data would be used only for the research purpose.
Firstly, the questions were explained and after they informed that the time was not limited. It took
6 to 8 minutes to answer all the questions. The first part of the questionnaire intended to collect
personal information of the participants, such as the school they attend, the grade and the gender.
The second part contains five close-ended questions that focused on main points which should be
investigated.
3.2 Limitations
My research included only the English teachers of primary and junior high schools from the urban
area in the municipality of Gjakova, thus the result cannot be generalized. One aspect that might
have influenced the results of my research is also the fact that the survey was carried out at the
beginning of June. This is a time when all English teachers spend a lot of time preparing tests or
doing the final evaluation. Another factor that might have influenced my research was that there
were some cases where a teacher did not add more details regarding the issue, meaning either they
did not feel personally involved or due to the lack of time they could not really reflect about the
questions compiled in the survey.
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Chapter IV. Analysis of the data collected
This Chapter includes the teachers and the pupils’ responses on the questioners that were designed
to find out their attitude toward Communicative Language Teaching.
4.1. Teachers Responses
The written survey questionnaire used in this study was designed for teachers of the English
language in public schools or junior high level.
The findings from questionnaires will be analyzed in separate sections. There is also graphical
illustration attached to each of the questions

12

11

5

5
3

0

0

0

0

Chart 1: Which methods do you mostly use in teaching English language?
The aim of the first question was to find out which of the methods and approaches do the teachers
apply in foreign language teaching. Additionally, they were previously informed that they can
select all those options they use. According to the answers, Grammar Translation Method is
applied by 12 teachers; Communicative Language Teaching is used by 11 teachers in the schools;
Audio-Lingual method and direct method is incorporated in English classrooms by 5 teachers, and
3 of them apply Physical response.
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On the other hand, Task-Based Learning, Suggestopedia, Silent Way and Community Language
Learning are not incorporated in the teaching process by any of the teachers. In other words,
Grammar Translation Method is still on the top of the methods used for teaching foreign languages
followed by Communicative Language Teaching.
So the methods that are mostly used are the Grammar Translation Method and Communicative
Language Teaching, whereas Audio-Lingual and Direct method is used by some of them.

5
Target Language

11

Source and Target Language

Chart 2. Do You interact with your students always in the target language?
The second question was designed in order to find out if the teachers consider appropriate to always
use Target language for EFL classroom, 5 of them said that speaking in Target language is crucial
for acquiring the foreign language, whereas 11 considered that they incorporate both Source and
the Target Language in their classes. This means that many teachers still see the necessity also to
use Source Language occasionally, whereas some still believe that in Foreign Language
classrooms the Target Language should be the used all the time.
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Communicative activities used in the classroom
The question was open and teachers had to write about the communicative activities that they
mostly use to stimulate the pupils to use the English language. Their responses included the
following activities: role-play, interviews, information gap, games, presentations, language
exchanges, pair work.

8

8

Yes
Sometimes
Never

Chart 3. Students like interacting in the target language about different issues and events
from their everyday life
The fourth question was compiled in order to find out pupils' attitude when the teacher stimulates
interactive activities in the classroom. Eight teachers responded that pupils are actively
incorporated and enjoy interaction in the target language about different issues and events from
their everyday life, whereas eight circled the answer sometimes, meaning it depends on their mood.
On the other hand, there was none that wrote that pupils do not like communicative activities.
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The importance of Authentic materials in the classroom
One of the important features of Communicative Teaching is using authentic materials, which are
considered very beneficial for acquiring the English Language. The fifth question requires finding
if incorporating the authentic materials in foreign language teaching is hard to accomplish. Two
teachers do not find it as a problem. On the other hand, fourteen teachers see it as a real struggle.
They claim that not all schools have the necessary technology were the students can hear or see
materials such as radio news, cartoons, songs etc. Additionally, the Ministry of Education very
rarely gives financial support, to supply the school with materials such as magazines, newspapers,
postcards, sports reports, etc. Some of the teachers even claimed that very often they have to figure
out ways to improvise.

3
5

Strongly agree
Agree
Strongly disagree
Disagree

5

Undecided

Chart 4. What are the barriers in implementing CTL method in the classroom?
Regarding the 6th question about difficulties implementing CTL in the classroom, 5 teachers
strongly agreed, and 8 teachers agreed that due to a large number of the pupils in the class it is
difficult to incorporate all the pupils equally in all types of interactive activities. Some of the
teachers even added that there are children that do not come with the solid base of English, so it is
impossible to engage them in direct interaction. On the other hand, 3 of them were neutral.
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1

3
Strongly agree
Agree
Undecided

12

Chart 5. There is a need for seminars for better implementing CTL in EFL classrooms.
The last open question required the opinion of the teacher about seminars and training, which
would be beneficial for implementing CLT in the classroom. 3 teachers strongly agreed, 12 agreed
that it is even necessary since this approach is new. In other words, all of them agreed that teaching
is life-long learning and they constantly need to go through various training in order to reach
language teaching/learning goals.
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4.2. Responses from the students
The written survey questionnaire used in this study was designed for pupils of public schools. On
the following pages, there are the details and features of particular questions. The questions are
accompanied by a graphical illustration.

Strongly agree

Agree

Disagree

Strongly disagree

Undecided

Chart 6. Communication is essential to learning the English Language
Communication is essential in learning the English language. If learners want to learn a second
language easier and faster, they should actively engage in interactions with each other while in
classroom activities. With this assessment 70% of pupils strongly agreed, 26.6% agreed on the
importance of communication for mastering the foreign language. Undecided was 3.3 % among
pupils.

Strongly agree

Agree

Disagree

Strongly disagree

Undecided

Chart 7. Interacting in Target language during different activities makes the course more
interesting.
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In recent years, the main struggle of teachers is to make the lessons more attractive in order that
pupils remain focused. Each teacher experiences apathy and ignorance from pupils now and then.
Boredom in the classroom might even lead to misbehavior. The lack of interest might be because
the child has already checked in the book the next lesson and already knows what the next task
requires. In contrast, CTL activities include authentic materials and discussions that are very
stimulating for pupils. On the second question does communication in Target language during
different activities makes the lesson more interesting, 76% of pupils strongly agreed, 13% of them
agreed. On the other hand, 11% of pupils were undecided about this statement. Accordingly,
participation in communicative activities is mostly seen as a positive challenge that requires
concentration and energy.

Strongly agree

Agree

Disagree

Strongly disagree

Undecided

Chart 8. I learn when the teacher corrects my errors or from the ones that my fellow students
make in the class.
The role of error correction in the interaction process is quite important and gives pupils the chance
to improve their language use. According to data 88.3% of pupils strongly agree that they learn
when the teacher corrects their errors, whereas 5% of them circled undecided. However, 6.6% of
pupils think that correcting errors the learner makes during learning foreign language hinders the
learning language process.
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Strongly agree

Agree

Disagree

Strongly disagree

Undecided

Chart 9. Activities that require usage of target language make me feel uncomfortable.
From previous studies, it is known that one-third of all foreign language learners feel
uncomfortable while interacting in the foreign language. Regarding this issue 8.3% of pupils
strongly agreed with the assumption that they feel uncomfortable during interaction in Target
language, 8.3% were neutral, whereas 83.3% disagreed that they have language anxiety.

Strongly agree

Agree

Disagree

Strongly disagree

Undecided

Chart 10. Interaction has helped me to overcome my fears about not knowing enough.
Regarding pupils’ responses, whether communication in Target language helps the acquisition of
foreign language 83.8% of pupils strongly agreed, 11.6% of them agreed.5% of pupils choose
undecided. Strictly speaking, the majority of the juniors are convinced that the second language
acquisition process strongly depends on classroom communication.
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V. Conclusion
The language is fully developed through interaction and accordingly, it is a tool of thinking and
the creation of shared meaning. Communicative Language Teaching is focused on activities that
promote interaction and is mainly based on real-life events.
According to the curricula released by MASHT, in the Republic of Kosova, the second language
acquisition process should depend greatly on classroom communication and interaction. However,
this often depends on teachers' professional preparation, environmental and other external factors.
This study aimed to investigate the Communicative Language Teaching approach and its impact
on acquiring Second Language, respectively the teachers and pupils’ attitude toward it. The results
of this research show that integrating CLT in the classroom is an essential factor to facilitate
learning of foreign language. Communicative activities in the Target language stimulate pupils
and eliminate language anxiety and other destructive behaviors that hinder the learning process.
However, this also depends on teachers' professional preparation and other external factors.

Recommendations
The methodology that the teacher chooses in teaching a foreign language has a great impact on
the pupils learning process. As Nelson Mandela (n.d) said, "Education is the most powerful
weapon which you can choose to change the world". In other words, the role of the teacher is to
help pupils. Training and seminars about various methodologies and approaches are the best way
to maintain and improve the teaching process, regardless of the skills and professional level that
the teachers have. Thus, the Ministry of Education in Kosova should continually offer
professional training through summer seminars and workshops for the teachers of foreign
languages.
Secondly, Language laboratories have an important impact in the teaching process of foreign
language. Laboratory classroom will enable the teachers to integrate and combine the methods
they choose using a multimedia material, which encourages creativity, innovation, and training.
Thus, every school should have one at least. And lastly, the wage increase will directly motivate
the teachers to improve their performance.

27

'

References

1.Abate, E. B. (2014). Research on Humanities and Social Sciences: Prospects and Challenges of
Communicative Approach in EFL Context. Vol.4, No.25. Retrieved from:
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.899.2135&rep=rep1&type=pdf
2.Allwright, R.L (1984). The importance of interaction in classroom language learning. Applied
Linguistics, 5, 156-171.Retrived from:
https://academic.oup.com/applij/article-abstract
3.Astuti, S. P. (n.d,). Teachers’ and Students’ Perceptions of Motivational Teaching Strategies.
Retrieved from:
http://www.journal.teflin.org/index.php/journal/article/viewFile/152/141
4.Brown, H. D. (1994). Teaching by principles: An interactive approach to language pedagogy.
(416). Englewood Cliffs, New Jersey: Prentice Hall Regents. Retrieved from:
https://www.cuhk.edu.hk/ajelt/vol8/rev1.htm
5. Busà, M.G. (2010) Sounding natural: improving oral presentation skills. Volume 2, Number 1
pp. 51-67. Retrieved from:
https://dialnet.unirioja.es/descarga/articulo/4186973.pdf
6. Cheng, H.F., & Dörnyei, Z. (2007). The use of motivational strategies in language instruction:
The case of EFL teaching in Taiwan. Retrieved from:
https://www.tandfonline.com/doi/abs/10.2167/illt048.0
7. Dӧrnyei, Z. and Csizer, K. (1998). Ten commandments for motivating language learners:
Results of an empirical study. Language Teaching Research, 2(3), 203–229.
8. Dudeney, G., Richard, J.C. & Rogers, Th. (2001). Approaches and Methods in Language
Teaching (270), New York: Cambridge University. Retrieved from:
https://books.google.com/books?isbn=0521803659
28

'

9.Larsen-Freeman, D. (1986). "Techniques and principles in language teaching." Oxford: Oxford
University Press.
10. Larsen-Freeman. D. (2000). Techniques and Principles in Language Teaching. Oxford:
Oxford University Press. Retrieved from:
https://www.birmingham.ac.uk/Documents/collegeartslaw/cels/essays/secondlanguage/atkins2.p
df
11. Lennon, P. (n.d.). Contrastive Analysis, Error Analysis, Interlanguage. Contrastive analysis,
structuralism linguistics, and behaviorist psychology. Retrieved from:
https://pdfs.semanticscholar.org/09f4/de492fd8d16d6c12ea54264e826df271c637.pdf
12.Galloway, A. (1993) Communicative Language Teaching: An Introduction and Sample
Activities. Retrieved from:
https://www.ericdigests.org/1993/sample.htm
13. Gattegno, C. (1972). Teaching Foreign Languages in Schools: The Silent Way. New York
City: Educational Solutions.
14. Hamed, A.A.R., Al-Rashdi, M.H (2014) The Effect of Using Authentic Materials in
Teaching, Vol. 3, Iss. 10. Retrieved from:
http://www.ijstr.org/final-print/oct2014/The-Effect-Of-Using-Authentic-Materials-InTeaching.pdf
15. Hatch, E. M (1978). Discourse analysis and second language acquisition. Rowley: Newbury
House
16. Hamed, A.A.R., Al-Rashdi, M.H (2014) The Effect of Using Authentic Materials In
Teaching, Vol. 3, Iss. 10. Retrieved from:
http://www.ijstr.org/final-print/oct2014/The-Effect-Of-Using-Authentic-Materials-InTeaching.pdf

29

'

17. Hernard, F. & Leprince-Ringuet, S. (n.d), The path to quality teaching in higher education
(50). Retrieved from:
http://www1.oecd.org/education/imhe/44150246.pdf
18.Howatt, A. (1984). A history of English language teaching. Oxford: Oxford University Press
19.Hymes, D. (1972). On Communicative Competence. In J. B. Pride, & A. Holmes (Eds.),
Sociolinguistics: Selected Readings. Harmondsworth: Penguin.
20. Kinginger, C., & Farrell, K. (2004). Assessing development of metapragmatic awareness in
study abroad. Frontiers: The Interdisciplinary Journal of Study Abroad 10: 19-42. Retrieved
from: https://files.eric.ed.gov/fulltext/EJ891447.pdf
21. Krashen, S. (1981). Second Language Acquisition and Second Language Learning. Oxford:
Pergamon Press.
22. Kuparatdze, G. (2015). Formation of Speech Sounds in Children/On Material of English and
Georgian Material. (78-81). Retrieved from:
https://www.researchgate.net/publication/299430746_Formation_of_Speech_Sounds_in_Childre
n_On_the_material_of_English_and_Georgian_Languages
23.Larsen-Freeman, D. (1986). "Techniques and principles in language teaching." Oxford:
Oxford University Press.
24. Larsen-Freeman. D. (2000). Techniques and Principles in Language Teaching. Oxford:
Oxford University Press. Retrieved from:
https://www.birmingham.ac.uk/Documents/collegeartslaw/cels/essays/secondlanguage/atkins2.p
df
25. Larsen-Freeman. D. (2001). Teaching Grammar in Context: Teaching Grammar (p. 251266). Retrieved from:
https://www.uibk.ac.at/anglistik/staff/freeman/course-documents/tesfl_-_teaching_grammar.pdf

30

'

26. Littlewood, W. (1984). Foreign and Second Language Learning: Language Acquisition
Research and Its Implications for the Classroom UK: Cambridge University.
27. Mahmoudi, S., & Mahmoudi A. (2015). Internal and External Factors Affecting Learning
English as a Foreign Language. International Journal, Vol. 3.Retrieved from:
https://www.researchgate.net/publication/281859050_Internal_and_External_Factors_Affecting_
Learning_English_as_a_Foreign_Language [accessed Jun 16, 2018].
28.Mandela, N. (n.d) Nelson Mandela on the power of education - The Washington Post.
Retrieved from:
https://www.washingtonpost.com/.../nelson-mandelas-famous-quote-on-education
29. Maslow, A.H. (1943). "A theory of human motivation". Psychological Review. 50 (4): 370–
96. Retrieved from:
http://psychclassics.yorku.ca/Maslow/motivation.htm
30. Mihăilă-Lică, G. (n.d). Suggestopedia – a wonder approach to learning foreign languages?
Retrieved from:
http://www.actrus.ro/biblioteca/anuare/2003/SUGGESTOPEDIA.pdf
31. Ministry of Education and Technology. (2012). Core Curriculum for Lower Secondary
Education in Kosovo (Grades VI, VII, VIII, and IX). Retrieved from:
http://masht.rks-gov.net/uploads/2015/10/ang-working-2-masht.pdf
32. Moeller, J.A. & Catalano, Th. (2015). Foreign Language Teaching and Learning. Published
in J.D. Wright (ed.), International Encyclopedia for Social and Behavioral Sciences 2nd Edition.
Vol 9 (Oxford: Pergamon Press, 2015), pp. 327-332. Retrieved from
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1195&context=teachlearnfacpub

31

'

33. Ozcevik, Z. (2010). The use of Communicative Language Teaching (CLT): Turkish EFL
Teachers’ perceived difficulties in implementing CLT in Turkey. Retrieved from:
https://www.ideals.illinois.edu/bitstream/handle/2142/16211/Ozsevik_Zekariya.pdf
34.Nouar, Y. (n.d). Linguistic competence, communicative competence, pragmatic competence
and their implications for foreign language teaching and testing. Retrieved from:
http://fac.umc.edu.dz/fll/images/expressions/Yasmina-NOUAR.pdf
35. Richards, J. C. (2001). Curriculum development in language teaching. New York:
Cambridge University Press.
36. Richards, J.C. (1986). Approaches and Methods in Language Teaching: A Description and
Analysis. Cambridge, New York: Cambridge University Press.
37. Richars, J.C. (2006). Communicative Language Teaching Today. USA: New-York.
Retrieved from:
https://www.professorjackrichards.com/wp-content/uploads/Richards-CommunicativeLanguage.pdf
38.Richards, J.C. & Rodgers, T.S. (2001) Approaches and methods in language teaching (2nd
ed). New York: Cambridge. Retrieved from:
https://www.academia.edu/30200276/Approaches_and_Methods_in_Language_Teaching
39. Rivers, W., M. (1981). Teaching foreign language skills in a foreign language skill. Chicago:
University of Chicago Press.
40. Savington, S. (2002). Interpreting Communicative Language Teaching: Contexts and
Concerns in Teacher Education (pp. 1-28). New Haven; London: Yale University Press.
Retrieved from:
http://myworld.edu.vn/FileUpload/Documents/Savignon-2002.pdf
41. Savignon, S. & M. S. Berns (1984), "Initiatives in communicative language teaching. "A
book of readings" (pp. 3-21). Reading, MA: Addison-Wesley.
32

'

42. Stockwell, R., J. D. Bowen and J. W. Martin (1965). The Grammatical Structures of English
and Spanish. University of Chicago Press. Retrieved from:
https://archive.org/details/grammaticalstruc00stoc
43. Wertsch, &J.V., Tulvste, P. (1992). L. S. Vygotsky and Contemporary Developmental
Psychology, Developmental Psychology, Vol. 28, No. 4. Retrieved from:
https://people.ucsc.edu/~gwells/Files/Courses_Folder/documents/WertschTulviste.pdf
https://www.myenglishpages.com/blog/communicative-language-teaching-communicativeapproach

onnaire:

33

'

APPENDIX A
Questionnaire:

(The information will be used solely for research purposes and will not be disclosed/shared).
Class/School of teaching: ________________

Academic degree: ________________

Gender: ____

Experience: _____

1. Which methods do you mostly use in teaching English language?
A. Grammar Translation Method,
D. Silent Way

B. Direct method

C. Audio-Lingual method

E. Total physical responseF. Community language learning

G. Suggestopedia

H. Communicative Language Teaching

I. Task-based learning

2. You interact with your students always in target language.
a. Yes

b. Partly

c. Never

3. Which activities do you in EFL classroom?
______________________________________________________________________________
______________________________________________________________________________
4. Students like interacting in target language about different issues and events from their
everyday life.
a. yes

b. sometimes

c. never

5. It is difficult to find authentic materials for the students? If yes, why?
a. Yes

b. No

______________________________________________________________________________
______________________________________________________________________________
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6. What are the barriers in implementing CTL method in the classroom? Expand!
a. Strongly agree

b. Agree

c. Strongly disagree d. Disagree

e. Undecided

______________________________________________________________________________
______________________________________________________________________________
7. There is a need for seminars for better implementing CTL in EFL classrooms. Expand!
a. Strongly agree

b. Agree

c. Strongly disagree d. Disagree

e. Undecided

______________________________________________________________________________
______________________________________________________________________________
Many thanks for your help, and consideration!

APPENDIX B
Questionnaire:
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APPENDIX B
Questionnaire:
(The information will be used solely for research purposes and will not be disclosed/shared).
Class/School:

Gender:

Age:

Choose one option that suits you best.
1. Communication is essential to learning the English Language
a. Strongly agree,

b. Agree

c. Strongly disagree

d. Disagree.

e. Undecided

2. Interacting in Target language during different activities makes the course more
interesting.
a. Strongly agree,

b. Agree

c. Strongly disagree

d. Disagree.

e. Undecided

3. I learn when the teacher corrects my errors or the ones that my fellow students make in
the class.
a. Strongly agree,

b. Agree

c. Strongly disagree

d. Disagree.

e. Undecided

4. Activities that require usage of target language make me feel uncomfortable.
a. Strongly agree,

b. Agree

c. Strongly disagree

d. Disagree.

e. Undecided

5. Interaction has helped me to overcome my fears about not knowing enough.
a. Strongly agree,

b. Agree

c. Strongly disagree

Many thanks for your help, and consideration!
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d. Disagree.

e. Undecided

